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Abstract

As a result of globalization, technological advances, travelling facilities and internet, more
communities from diverse cultures begin to interact and share their daily lives. Today, English is
utilized for communication prevalently occurred in the encounters among the people whose native
languages are not English. For this reason, main goal of instructing English is being competent
enough in intercultural interactions. With the emergence of “globalization” paradigm and
its effects on social, economic and ethical fields, the necessity of interaction between different
cultures, the importance of mutual tolerance and respect becomes more essential in the progress
of time. Being able to interact in English necessitates being able to appreciate different traditions,
daily lives, values and beliefs. Common European Framework of Reference for Languages also
emphasizes the necessity of teaching culture. Consequently, this research analyses the content
and seeks to evaluate the presence of the culture oriented contexts and visuals related to Inner,
Outer, and Expanding Circles regarding the sociocultural knowledge elements of CEFR in 10th
grade Count Me In English course book. This study reveals that the course book employs most
of the sociocultural knowledge elements of CEFR moreover it predominantly reflects the culture
related contexts and images of Inner Circle and Expanding Circles regarding the sociocultural
knowledge elements of CEFR. Especially, Sociocultural knowledge elements of CEFR related to
source country Turkey and USA cover very large proportion of the course book. The analyzed
course book involves a small percentage of the sociocultural knowledge elements of CEFR related
to Outer Circle countries.

Keywords: CEFR, Intercultural Elements, EIL, Course Book

Introduction

Globalization in social and economic fields increased the requirement of
international communication in the world by making English the medium
for international communication (Alptekin, 2002). English has become the
world’s most widespread spoken language as a result of the developments in
communication technologies and internet in addition to science. As a result
of the given importance to interaction in today’s World, communicating with
the other countries, being acquainted with and understanding different cultures
have become inevitable necessities of societies. As English language is in the
status of Lingua Franca for many years in Turkey, the significance attached to
teaching English is rising in Turkish educational system day by day.

However, English Language Learning (ELL) is a complicated and arduous
process since it involves competency of four language skills and having a close
relationship with the international cultures besides the target culture and its
way of thinking.
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The main aim of methods and approaches was
teaching four skills as reading, listening, speaking
and writing in the past however with the advent of
new views and paradigms, the significance of being
able to use languages in the right place and context
effectively increased. The focus of language learning
has turned to communication and
interaction since 1980s by abandoning traditional
approaches which emphasis on linguistic rules and
transmission of target language culture (Atay, 2005).

Cultural differences between nations take place
in lots of different topics such as national heritage,
geographical traits, food, traditions, taboos, art,
interpersonal relations, religion, living conditions,
rituals, body language, world views, values and
beliefs. For this reason, acquisition of English
requires also enculturation.

While acquiring foreign languages, learners will
also be acquainted with the foreign cultures’ cultural
elements whether they are overtly represented in
the curricula or not. Accordingly, since English
is acknowledged as a LinguaFranca, English
curriculums and course books should reflect the
diverse cultures of the World as ELT course books
are the best tools to present the linguistic and culture
related variety of English. However most of the ELT
course books are developed and published by Inner
circle countries for this reason, they prevalently
present Western way of life (Mckay, 2018).

This study substantially aims to analyze the extent
of the Sociocultural knowledge elements of CEFR
related to Kachru’s three circles countries presented
in Ministry of National Education 10th grade English
course book which is called Count Me In. The course
book is evaluated considering Kachru’s three circles
model and sociocultural knowledge elements of
CEFR.

intercultural

Literature Review
EIL

EIL phenomenon doesn’t acknowledge a single
variety of English as an international language to
communicate interculturally. EIL pays attention to all
of'its varieties as a medium to interact in international
and intercultural field (Sharifian, 2009). According to
EIL paradigm, curriculums and coursebooks should
be prepared by taking into account of varieties

of English, diversity of L2 learning, strategic
intercultural competence, local, social, educational
factors and language needs (Mckay, 2018). The most
common perspective is that language is interrelated
to culture. According to this view, reflecting cultural
items in English language teaching curriculums is
a crucial paradigm. However some researchers like
Mckay (2003) asserts that in the process of teaching
English, emphasizing especially target culture can’t
fulfill the purpose of teaching English as EIL. She
notes that instead of focusing on exclusively target
culture, curriculum and course book developers of
each country should benefit from topics and contexts
which are related to local culture and methods which
suit the local contexts. Nevertheless, I argue that for
the reason that World countries adopt English as a
common tool for communication, curriculums of
English courses and course books should reflect the
culture of World countries. One of the most crucial
objectives of EIL courses is to teach tolerance and
respect to difference and diversity. According to the
study of Mckay (2003) most of the teachers would
rather topics and contexts which are related to culture
of diverse countries around the World by offering the
reason that “This may assist learners feel that they
can use English in every condition and setting.”

Culture and Language

Language is a natural tool and a system made of
sounds withits ownrules thatprovides communication
between people. Culture is the common name of a
nation’s material and spiritual values. Particularly
language, history, religion, customs, legal system,
music, fine arts, economy, moral understanding and
worldviews are the elements of culture. Thoughts
become concrete with language (Kaplan, 1983).

Culture is inherently bound to language as
cultural dimensions cannot be reflected and presented
without language (Melinte, 2012). The process of
foreign language learning requires acquisition of
cultural expressions, values and attitudes as cultural
beliefs and norms are conveyed through language.
Bayyurt (2006) claims that the participant English
language teachers involving in her research were
aware of the interrelatedness of language and
culture teaching, and the teachers all stated that they
presented a great deal of cultural elements in English
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courses such as the contexts in the local country, the
target country and the other world countries.

Smith (1976) claims that learners don’t need
to adopt the cultural traits of the target country to
achieve high proficiency in the target language.
Contrarily, learners should acquire English in order
to share their ideas, values and culture with the other
communities.

Intercultural Awareness
Language acquisition is not just composed of

memorizing forms, rules and vocabulary since
communicative competence is also one of the
requirements in order to be proficient in a language.
As learners have knowledge about other cultures’
behaviors, traditions, beliefs and life styles, they
increase their intercultural awareness by avoiding
ethnocentric beliefs, stereotyping and stigmatization
in addition to  developing positive attitudes,
appreciation, empathy and tolerance to other people
coming from other cultures which are the most
essential requirements of today’s multicultural,
global world. As long as the learners’ perceptions
about the different cultures broaden, the muyths,
stereotypes, stigmatizations in their minds about
different cultures will vanish.

According to Pedersen (1988) some questions
must be answered yes in order to be sure about the
learners’ intercultural awareness level.

l. Can the learners recognize the differences in
cultural settings and institutions?

2. Are the learners aware of the stress and anxiety
occurred in intercultural settings?

3. Can the learners recognize the differences in
rights and responsibilities of different cultures?

4. Do the learners know and acknowledge that there
may be some differences in verbal and nonverbal
communication styles of different cultures?

5. Can the learners identify the diversity in the
products, practices and perspectives of varied
cultures?

6. Are the learners aware of significant and subtle
cultural traits of different cultures?

Metacultural Competence
The fundamental objective of EIL is developing
metacultural competence by promoting the essential

skills to assist the learners to get in touch communities
coming from varied cultural backgrounds (Sharifian,
2018). Learners can develop
competence by being exposed to diverse cultural
conceptualizations related to English. English
language teaching curriculums and courses should
involve cultural conceptualizations and contents
which support learners’ metacultural competence.

Meta encompasses all not just
understanding and appreciating a few other cultures
furthermore it implies being able to interact
successfully and effectively in any cultural milieu
(Marek, 2019). However this is a troublesome
process as there are frequently big gaps and
differences among cultures besides their similarities.

Learning the way of addressing to people,
expressing agreements or disagreements, having
knowledge about the behaviors, the way of
interactions related to different cultures are essential
for metacultural competence which is as crucial as
linguistic competence (Tas, 2010).

metacultural

cultures

English Language Course Books and Cultural
Elements

English language course books are the most
beneficial tools to present multiple choices to
acquire the target language such as authentic reading
passages, practices and activities in addition to
target language forms and rules. Moreover they take
the responsibility of teaching cultures overtly or
covertly.

Language course books are the best instruments
to submit cultural elements to learners therefore
language course books frequently comprise culture in
their contents. Foreign language teachers extremely
depend on course books to teach foreign languages
and make the learners be familiar with the target
culture. Besides presenting essential linguistic input,
language course books provide language contexts
which develop a certain view of the world. ELT
course books published in the USA and UK, present
restricted contents and images related to cultural
settings, beliefs and values and they mostly focus on
Anglophone cultures. Ministry of National Education
of Turkey assigned local authors to produce English
language teaching course books in order to be used
in all levels of national education recently. In spite of
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the disadvantages of English course books prepared
by local writers, there are myriad of advantages such
as their consisting a great deal of representations and
images belonging to local culture.

Tomlinson and Masuhara (2013) employed the
criteria of increasing the development of intercultural
awareness to analyze the content of the current
global coursebooks (Tomlinson, 2013).

Nation and Macalister (2010) assert that the
course books shouldn’t cover any contents or
visuals that can humiliate any cultural aspects such
as beliefs, traditions and lifestyles of a nation.
According to Richards (2001) the course books
should include authentic cultural information about
the target culture.

Haines (1996) compared the current trends in
English course books with the past trends. According
to characterized differences, the past English course
books focus on European and American culture on
the contrary to current coursebooks focusing on
international and local culture moreover the current
coursebooks are culturally sensitive unlike the past
English course books.

The course book evaluation checklist which was
prepared by Cunningsworth (1995) covered many
sociocultural items such as inclusion of sensitive
social/cultural topics, representation of social class
and ethnic origin.

Akalin (2004) analyzed the 5th, 6th, 7th and 8th
grade English coursebooks written by local authors.
According to the book evaluation, it is deduced that
the course books present Turkish culture prevalently
in the contexts by describing the cities, historical,
geographical places and food of Turkey. However
as the learners grow, Turkish culture will be lesser
in the course books. The topics will be more
inter-cultural, reading passages and conversations
will be more in the target culture. According to the
study of Bada and Ulum (2016) the outer circle and
expanding circle representations cover a remarkable
field in comparison to inner circle cultural items
in the contents of the evaluated Turkish-authored
course books.

CEFR
The Common European Framework of Reference
for Languages: Learning, teaching, assessment

(CEFR) is one of the most-known and most
employed Council of Europe policy tools. Council
of Europe put forth CEFR in 2001 after being
drafted, piloted and negotiated extensively. It was
constructed on action-oriented and communicative
approach and “The Threshold Level”, functional/
notional specification of language needs however
it went beyond them. The CEFR introduces
extensive illustrative levels of language proficiency
with their scales and its main goals are promoting
quality in second/foreign language teaching by
developing curricula to contribute to plurilingual
and intercultural education (Richards & Rodgers,
2014) CEFR of 2001 version was updated in 2018
by being expanded and modernized to match today’s
language teaching, learning conditions and needs.
CEFR of 2018 involves guidelines to develop
and implement the plurilingual and intercultural
curricula with descriptor stages suitable to the
proficiency levels of the learners for plurilingual
and intercultural education in addition to other
educational innovations. It aims to enable learners to
appreciate the perspectives other than that of their
own worldviews, express themselves appropriately
in different contexts, work in collaboration with
people from diverse orientations, discuss similar
and different beliefs and world views, be aware of
cultural diversity and make essential adjustments in
order to avoid from conflicts arising from culture
related misunderstandings (CEFR 2018). CEFR
(2018) asserts that sociocultural knowledge of
target culture and awareness of similar and different
contexts between the local and target culture equip
learners with an intercultural awareness and prevent
intercultural miscomprehensions, stereotypes and
stigmatization.

CEFR the
knowledge criteria related to target culture with their
sub-titles as everyday life, interpersonal relations,
living conditions, values and beliefs, body language,
social events and ritual attitudes. CEFR aims to
raise the awareness of source and target culture the
learners should acquire in order to build intercultural
communicative competence and present essential
elements of social life in learners’ community and in
the target community the learners required to possess
to manage successful communication.

also determines sociocultural
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CEFR (2018) claims that knowing the similar
and different perspectives between local and target
countries, understanding the relations between them,
help learners to develop intercultural awareness.
Intercultural awareness increases if it includes
awareness of a wider range of cultures.

Kachru’s Three Circles Model

Kachru’s three Circles Model was launched
with World Englishes paradigm in the mid-1980s,
originating modern notions about the proliferation
of English around the world (Al-Mutairi, 2020).
Currently, English doesn’t belong to just Anglo-
American people, it also aids communities from
all around the World to communicate in addition to
people coming from former British and American
colonies (Al-Mutairi, 2020). This case required
to classify the World Englishes to describe the
distribution of English according to the type of its
spread, acquisition, and function (Kachru, 1985).
Kachru’s model categorizes the speakers of English
in three circles by featuring first and second diaspora.

The Circles
The Inner Circle

The Inner circle symbolizes the first diaspora
according to its type of function and represents
the original English speakers providing norms to
the speakers of other circles. UK, USA, Canada,
Australia, Ireland, New Zealand, some Caribbean
Territories can be given as examples of Inner Circle
countries.

The Outer Circle

The Outer Circle symbolizes the second diaspora
by representing formerly colonized Asian and
African countries. English is not the mother tongue of
the communities belonging to this circle nevertheless
it is used in order to facilitate the communication
between different communities. India, Singapore,
Malaysia, Nigeria, Bangladesh, Pakistan, Tanzania,
Kenya, Ghana, Philippines are some of the Outer
Circlecountries. Kachru (1986) notes that the Outer
Circle promotes the linguistic codes which the Inner
Circle provided. In other words, they are “norm-
developing” countries.

The Expanding Circle

English is in Lingua Franca position in Expanding
Circleandit helpsto interact with the other Expanding
Circle, Outer and Inner Circle countries. The
Expanding Circle involves Turkey, China, Russia,
Brazil, Japan, Saudi Arabia, Korea, Europe, Asia.
According to Kachru (1986), the Expanding Circle
countries are norm dependent since they have to rely
upon the norms which are provided by Inner Circle
and promoted by the Outer Circle countries. With the
global spread of English, policies of governments of
Expanding circle countries give support to promote
the use of English in diverse fields.

A, Anstralin, Treland, Mew Zealand. sone ©

F.igu.re. 1 Kachru’s Three Circles Model

Research questions
Four research questions were developed in order

to find out the Sociocultural knowledge elements of

CEFR related to Inner, Outer and Expanding Circle

countries in Ministry of National Education 10th

grade English course book which is called Count Me

In.

1. To what extent are the Sociocultural knowledge
elements of CEFR related to Inner Circle
countries presented in Ministry of National
Education 10th grade English course book which
is called Count Me In?

2. To what extent are the Sociocultural knowledge
elements of CEFR related to Outer Circle
countries presented in Ministry of National
Education 10th grade English course book which
is called Count Me In?

3. To what extent are the Sociocultural knowledge
elements of CEFR related to Expanding Circle
countries presented in Ministry of National
Education 10th grade English course book which
is called Count Me In?

4. Which countries’  Sociocultural knowledge
elements of CEFR are presented in Ministry

http://www .shanlaxjournals.com
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of National Education 10th grade English course
book which is called Count Me In?

Method

The purpose of the current study is to research the
Sociocultural knowledge elements of CEFR related
to Inner, Outer and Expanding Circle countries in
Ministry of National Education 10th gradeEnglish
course book which is called Count Me In. This
research is based on Kachru’s three Circles and
Sociocultural knowledge elements of CEFR.

Sample
The 10th grade course book Count Me In written
and designed by Ministry of National Education

Results and Discussion

teachers was analyzed in this research.

Instrument

Content conducted through
evaluating texts, vocabulary and visuals relevant
to culture considering the Sociocultural knowledge
elements of CEFR and Kachru’s three Circles culture
model.

analysis was

ata analysis

Data were gathered by reading the reading
passages, exercises and examining the visuals of
the course book in detail and analyzing the culture
related topics, vocabulary and visuals.

Table 1 Sociocultural Knowledge Elements of CEFR Related to Inner Circle Countries

Sociocultural knowledge Included | Notincluded
1.Everyday life
* foods and drinks
* leisure activities
» working practices X
* public holidays X
2. Living conditions
* housing conditions X
* living standards \4
* welfare arrangements X
3. Interpersonal relations
* family relations v
* relationships between sexes X
« structures and relations of society X
* relations in work settings X
* relations between generations X
« relations of communities and races v
* relations between public X
* relations among religious and political communities X
4. Values and beliefs related to the following topics:
* social class X
* wealth X
* occupational groups X
* national identity X
« tradition and social change v
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* institutions v

* security v

* humor X
* minorities X
* regional cultures X
« foreign countries X
* religion X
e arts X
* politics X
* history and iconic historical characters X
5. Body language X
6. Social events

» meals and drinks X
* conventions and taboos X
o dress v

* punctuality X
* presents; X
* leave-taking X
* length of staying X
7. Ritual attitudes in the following settlements

* birth, death, marriage ceremonies v

* celebrations, feasts X
« religious activities v

According to table 1, the course book Count Me
In employs the six criteria out of seven Sociocultural
knowledge criteria of CEFR related to Inner Circle
countries. The presented criteria are Everyday life,
Living conditions, Interpersonal relations, Values
and beliefs, Ritual attitudes and Social events.
However the evaluated coursebook doesn’t involve
any texts and practices about the Body language
criterion of CEFR regarding the Inner Circle.

VOCATIONAL and ACADEMSC HIGH SCHOOLS
Kings Vocational & Techeical High Schosl is ane of the Shousands of vocational high schacls in he LS. 1 offers.
 wide range of programs unilke most regular academic kigh schools.

“Academic high schoots have a lot of requirements for admission
an they raise students for academic puposes. Yet, we alsa need
tmchricas . ™

Vocationad high schools have a key role here. These school are
Becorming more mportant day By day. We even cffer programs
for sports. The sducation secior has 10 respect the sirangiha of
students and ther learning stles” says John Hamiton, the |f
percipal of the school

I o inlervie with & kocal TV siation last manth, Christa Bol, &
student in o sports department of Kings Wocabonal & Technical High School, said "Our ndes are similar 1 the
ones in an acadenic high school. We have 10 stick 10 @ Bmetable and obey The deciplinary rules. We are not
aliownd 10 skip Courses o play uant for example. Academic high 3chool students study in the classrom, wa
practse in e gym. They sit exams and mex them, our us as well. They
mark us according 10 cur performances. Thay should do @ kot of revision. Samitarty, we should practive reguiarty

1o rermain 52 The detais bre smdar Dbul e main difierence is in he purpase of schools. Vocational & iechnical
high schools focus on impeoving students” skills in their programs, in practice Academic high schools focus on
academic skils and thecry. The scciety pesds both."

Visual 1 A Visual and Text Related to
Vocational and Academic High Schools of the US

In the 1 theme, the course book consists a reading
text about vocational and Academic High schools in
the US. It gives information about a large variety of
programs they offer and timetables and disciplinary
rules students have to stick to. In this way, Vocational
and Academic High schools of the US are introduced
to local learners so that they can make comparisons
between the mentioned schools and the schools in
Turkey. This reading text is categorized under the
title of Values and Beliefs related to institutions of
Inner Circle countries.

In the theme 2, there is an e-mail text about the
plans and arrangements of a student studying in the
US. The text gives information about the leisure
activities a student can do in the US. For this reason,
this text can be evaluated as everyday life criterion of
sociocultural knowledge elements of CEFR related
to Inner Circle countries.

http://www .shanlaxjournals.com
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Visual 2 A Text Related to the Plans and
Arrangements of a Student Studying in the US
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Visual 3 A Text about the Amish Community

In the theme 4, the course book involves a reading
text representing some information and images
about the lifestyle of the Amish, German and Swiss
descendant community in the USA. Furthermore,
two characters from Morocco and UK make an
evaluation of the Amish culture and their countries’
past lifestyles by analyzing their similarities and
differences. In this way, the reading texts informs the

learners about the living conditions of two different
circles as Inner Circle and Expanding Circle. With
the help of this practice, local learners can compare
their cultures’ past lifestyles with three different
cultures’.

Visual 4 An Image Related to the Amish
Community
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Visual SA Text about Interpersonal Rules and
Regulations Related to the USA

In the theme 6, the course book represents a text
full of interpersonal rules and regulations related to
the USA which enable learners to learn and compare
and contrast them with their cultures’ rules and
regulations.

Table 2 Sociocultural Knowledge Elements of CEFR Regarding the Outer Circle

Sociocultural knowledge Included Not included
1.Everyday life
* foods and drinks X
* leisure activities v
» working practices v
* public holidays X
2. Living conditions
* housing conditions X
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* living standards X
* welfare arrangements X
3. Interpersonal relations

* family relations; X
« relationships between sexes X
« structures and relations of society X
* relations in work settings X
* relations between generations X
« relations of communities and races X
* relations between public X
« relations among religious and political communities X
4. Values, beliefs and attitudes related to following topics as:

* social class; X
* occupational groups X
* wealth X
* national identity; X
« tradition and social change; X
* institutions; X
* security X
 humour X
* minorities X
* regional cultures; X
« foreign countries X
* religion X
e arts X
* politics X
* history and iconic historical characters

5. Body language X
6. Social events

+ meals and drinks X
* conventions and taboos; X
* dress v

* punctuality X
* presents; X
* leave-taking X
* length of staying X
7. Ritual attitudes in following settlements

* birth, death, marriage ceremonies X
» celebrations, feasts v

« religious activities X

The course book Count Me In employs the
four criteria out of seven sociocultural knowledge

criteria of CEFR related to Outer Circle countries.
The presented criteria are Everyday life, Values and
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beliefs, Social events and Ritual attitudes. However  interpersonal relations and body language criteria of
the evaluated coursebook doesn’t involve any texts, CEFR related to Outer Circle countries.
practices and visuals about the living conditions,

Read the unfinished story below and write an ending for it. Consider the forest in the picture
and remember that Jadav Payeng, the hero of the story, has a fame as a legendary forest man
in India. The verbs in box may

TR R |

come back take care |

5 9

It was 1965 when heavy floods forced the Payengs to move to the other side of the river, 12 km away from their
home. The family, with their children, were suffering too much, and when they moved back, they left their five- i
year- old Jadav in the care of a court-master for schooling. Jadav Payeng gave up school after class 10, and
got back to his village to look after the livestock left by his deceased parents.

When he arrived, he witnessed a terrible sight. The land was eroded and there was a sandbar in place of the
green land and forests of his childhood. Snakes and reptiles were lying dead on the desert. This sight shook
him. Suddenly, he realised the truth. “Today, it is the snakes and tomorrow it will be us.” he thought to himself.

Visual 6 A Text with Images about a Legendary Figure in India

In the theme 3, the course book represents a beliefs regarding history and historical characters of
writing activity giving information about a legendary ~ Outer Circle countries.
figure in India placed under the title of values and

Table 3 Sociocultural Knowledge Elements of CEFR Related to Expanding Circle Countries

Sociocultural knowledge Included Not included
1.Everyday life 4
* foods and drinks
* leisure activities X
» working practices X
* public holidays v
2. Living conditions
* housing conditions X
* living standards v
* welfare arrangements X

3. Interpersonal relations

* family relations v

* relations between sexes X
* structures and relations of society X
« relations in work settings X
* relations between generations X
» relations of communities and races X
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* relations between public X
» relations among religious and political communities X
4. Values, beliefs and attitudes related to the following topics as:

* wealth; X
* occupational groups X
* social class X
* national identity X
« tradition and social change X
* institutions X
* security X
* humor X
* minorities X
* regional cultures X
« foreign countries X
* religion X
e arts X
* politics X
* history and iconic historical characters v

5. Body language X
6. Social events

* meals and drinks v

* conventions and taboos X
* dress v

* punctuality X
* presents; X
* leave-taking X
* length of staying X
7. Ritual attitudes in the following settlements

* birth, death, marriage ceremonies X
» celebrations, feasts v

« religious activities X

The course book Count Me In employs the six
criteria out of seven Sociocultural knowledge criteria
of CEFR related to Expanding Circle countries.
The presented criteria are Everyday life, Living
conditions, Interpersonal relations, Values and
beliefs, Social events and Ritual attitudes. However
the evaluated coursebook doesn’t involve any texts,
practices and images about the Body language

criterion of CEFR related to Expanding Circle
countries.

In the theme 2, a listening exercise is employed
involving holiday plans and arrangements related to
the cities and places situated in Turkey. This exercise
can be categorized as everyday life according to
the sociocultural knowledge of CEFR related to
Expanding Circle countries.

http://www .shanlaxjournals.com

67



e SHANLAX
International Journal of Education

Crmig i tedling Lossts S0GUT him femidy's Sumaer Roliciy LISIen s SOk the GeL rened o
e plars ard smasgemsnts. Tassso 11

1 Troy e g e et oy [ Bty
2 Truy s oy 10 sy [ s cougse of westcn Fare

5 Treey are going io sises in [0 weean

& Ty e gy Vo

5. Thoy s g 0 e
P b
7. Ty g o b [

B Troey sew goiey 10 st bsci i [

Visual 7 An Image of Listening Practice about
Holiday Plans and Arrangements

THE CONOUEST OF COMSTANTINOFLE

Visual 8 A Reading Text with an Image about
the Conquest of Constantinople

In the theme 3, a reading text and visuals related
to it, are situated about local country Turkey. The
presented context can be associated with history,
particularly historical characters and events under
the criterion of Values and beliefs of sociocultural
knowledge elements of CEFR related to Expanding
Circle countries. The reading text gives information
about the conquest of Constantinople which is a
crucial historical event in Turkish Ottoman history
and Conqueror Sultan Mehmed who is one of the
prominent heroes in Turkish Ottoman history.

Furthermore, the book consists a great deal of
reading texts and visuals about the other Turkish
historical character and legendary Turkish figure
Mustafa Kemal Atatiirk which can be related
to history, particularly historical characters and
events under the criterion of Values and beliefs of
Sociocultural knowledge elements of CEFR.

Visual 9 A Text with an Image about Mustafa
Kemal Atatiirk

Visual 10 A Text about Albert Einstein, Elen
Musk, OmerHalisdemir and CananDagdeviren

Furthermore, the theme 9 includes a reading text
about Albert Einstein, Elen Musk, OmerHalisdemir
and CananDagdeviren who are heroes and heroines
from diverse cultures as Turkey, Germany and the
USA. Learners have the opportunity of comparing
and contrasting the heros and heroines of different
cultures by getting information about these figures.

sty Thai crutuss. e norssaily prapansd wifh bss spics. Some of the most popule i
Thai dtars 15 iy ane shiemp, soup, grean peperys salad. Tom Kia K chcken il |

e i, et ol cver Mo workd nd chls have Wied 10 crmat P lends of Mo
Wtisonal duhes

Visual 11 A Text with Images about the
Cuisines of Japan, Spain, Turkey and Thailand
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In the theme 7, a reading text and images related
to it, are situated about some Expanding Circle
country cuisines such as Japan, Spain, Turkey
and Thailand which can be associated with Food
and drinks under the criterion of Everyday life of
Sociocultural knowledge elements of CEFR. This
reading texts supply learners with the knowledge
about the traits of given Expanding Circle country
cuisines. The given knowledge about these country’s
cuisines enables learners to compare and contrast the
food types of the local country Turkey with the traits
of food types of Spain, Japan and Thailand.

Visual 12A Visual Related to Local Culture of
Turkish Food and Drink

Furthermore, the book consists a great deal
of visuals related to local culture of Turkish food
and drink under the criterion of Everyday life of
Sociocultural knowledge elements of CEFR.

In the theme 10, a reading text and images related
to it, are situated about the traditional clothing of all
three circles of Kachru as India, Brazil, Mexico,
Japan, the USA and Spain. With the help of this
reading text, learners can learn the traits of traditional
clothing belonging to different cultures and make

comparisons between them and their local traditional
clothing.

Visual 13 A Text with Visuals about the
Traditional Clothing of India, Brazil, Mexico,
Japan, the USA and Spain
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Groupn e

| wih s wabes

3. Owa

yoar. it 5
2 Ot o K o bnkess.
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Mhsting evorsts s crpancred. Sports, arts, fun, anchement awad you deng Wislerkade

Visual 14 A Text with Images about the Festivals
of China, Taiwan, India and Canada

In the theme 7, a reading text and images related
to it, are located about the festivals under the criterion
of Ritual attitudes of sociocultural knowledge
elements of CEFR. It involves of all the circles of
Kachru as China, Taiwan, India and Canada. This
reading text with different images enables learners
to compare and contrast the festivals of different
cultures belonging to different circles.
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Visual 15 A Visual Related to National
Festivals of Turkey

Furthermore, the theme 7 involves a great deal of
texts and images representing national and religious
festivals of course book’s local country Turkey.

2 - ]
E racuchomn (ERAl MY W} e
“‘m" v ot Ve and ot ¥ el
o Voruy ® dongs
i P, ceensie
P EsaTe: FRoT . 5
wpmailic. prayars

Visual 16 A Visual Related to Religious
Festivals of Turkey

Table 4 The Distribution of Countries Covered in the Course Book Count Me In according to
Sociocultural Knowledge Elements of CEFR and Kachru’s Three Circles

Sociocultural Knowldege Inner circle Outer Circle Expanding Circle
. . Turkey, Greece, Japan,
E lif¢ A India, K
veryday life uUsS ndia, Kenya Spain, Thailand
Living conditions USA Romania
Interpersonal Relations USA, UK Morocco
Values and beliefs USA India Turkey
Body language
Ind ia, J Spai
Social events USA India, Malaysia fidoniesia, Japatl, Spaitl
Brazil, Mexico
Turkey, Tai hi
Ritual attitudes Canada India ey, “anvat, China,
Russia

The evaluated course book involves contexts and
images of everyday life belonging to three different
circle countries such as the USA, India, Kenya,
Turkey, Greece, Japan, Spain and Thailand. The
course book presents Living conditions criterion of
CEFR related to the USA and Romania nevertheless
contexts and images regarding Outer Circle
countries are not employed in the analyzed course
book. The course book involves contexts and visuals
of interpersonal relations related to the USA, UK
and Morocco however the elements of this criterion
belonging to Outer Circle are neglected. The course
book reflects the criterion of values and beliefs
belonging to all three circle countries such as the
USA, India and Turkey. The Count Me In contains
no contexts and visuals of Body Language criterion
of CEFR related to three circles of Kachru. It also
includes Social events criterion of CEFR related to
the three circle countries such as the USA, India,
Malaysia, Indonesia, Japan, Spain, Brazil and
Mexico. Ritual attitudes which is the last criterion
of CEFR, related to all three circle countries such

as Canada, India, Turkey, Taiwan, China, Russia is
included in the course book.

Conclusion

This research reveal that, most of the elements
of sociocultural knowledge of CEFR are selected
from Inner and Expanding Circle countries. The
course book employs six sociocultural knowledge
elements of CEFR regarding Expanding and Inner
Circles. Furthermore, the sociocultural knowledge
elements of CEFR related to the USA and Turkey are
predominantly reflected in the analyzed 10th grade
course book Count Me In. However sociocultural
knowledge elements of CEFR related to Outer Circle
countries are neglected by covering four elements of
sociocultural knowledge elements of CEFR. India is
the most repetitively mentioned and pictured Outer
Circle country. The Body language criterion of
sociocultural knowledge elements of CEFR related
to all three circles of Kachru is never appeared in
the analyzed course book. The coverage of everyday
life, social events and ritual attitudes elements of
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sociocultural knowledge of CEFR are prevalent
in the course book. Especially, the sociocultural
knowledge related to the Values and beliefs and
ritual attitudes of the course book’s local country
Turkey is dominantly presented with diverse visuals
and texts.The course book mainly consists texts and
images related to Turkish historical character and
legendary figure Mustafa Kemal Atatiirk which can
be positioned to the history, particularly historical
characters and events under the criterion of Values
and beliefs of Sociocultural knowledge elements of
CEFR.
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